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La didactique intégrée sous l'angle de l'enseignement bilingue
Bilingual education as an integrated pedagogy

Laurent Gajo, Université de Genéve

In the last decade, Europe has developed new tools for education within the paradigm of
multilingualism. In this perspective, the leamer is considered as a social actor who interacts for
different purposes using different languages. At school, however, he or she will deal with several
subjects, mainly taught in the “mother tongue”. He or she will also face foreign languages, which
are subjects in themselves.

Thus, the language provision is, on the one hand, disconnected from other subjects and, on the
other hand, fragmented according to the taught languages. There is no explicit link between
languages and subjects.

This situation fits neither the learner's experience nor the European project for education.
Multilingual competence seen as a whole should be stimulated by an integrated pedagogy
dedicated to enhance perception of common linguistic issues throughout the curriculum.

In my communication, | will first intend to briefly recall the main steps of European research
towards a didactics of multilingualism. | will then describe the links between this new trend in
didactics with the notion of integrated pedagogy, already developed in the early 80’s. The main
point of my presentation will finally focus on bilingual education as a full achievement of the
integration paradigm, as “non-linguistic” subjects are taught through the second language (L2) in
alternation with the first language (L1). In this case, integration occurs not only between L2 and L1,
but also between language features and the subject matter. Bilingual education in Europe appears
increasingly under the abbreviation CLIL (Content and Language Integrated Learning), the main
concept in it being that of integration, a concept yet little described in research and made
insufficiently conscious and explicit in the teaching process.

In this communication, | plan to show how integration operates between language and content, L2
working as an awareness-raising tool. My analysis will be based on classroom interaction
sequences in various subjects (maths, history, biology) using various languages (French, German,
Polish, English). It proposes elements for a theoretical framework designed to sustain the view of
bilingual education as a good means to operate the shift from a fragmented language pedagogy to
a didactics of multiingualism. Moreover, it allows renewed curricular designs in a holistic
perspective, which includes, according to the recent documents of the Council of Europe, the
leamer’s social curriculum. Scholars and educators pay then more attention to the obvious role of
language-s for the social development and the knowledge construction.
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European Language Portfolio

S. Gatermann

The European Language Portfolio was launched on European scale in 2001 — in the
European Year of Languages.

As early as 1991 there had been test versions in various European countries which were
developed on the basis of the descriptors and content areas of the Common European
Framework of References (CEFR).

In the following years, several federal states in Germany adapted the English language
version to suit the teaching situation in German schools. The three major publishing
houses joined forces and published portfolio dividers and self-assessment lists as well as
the European Language Pass. There is a BASIC version, geared at the levels A1 and A2,
as well as an ADVANCED version, which is geared at levels A2 and C1.

In 2007 this ELP was accredited by the Council of Europe, its validation period ending in
2010.

When the first schools introduced the ELP in 2003, teachers needed in-service training
courses on how to make the most of the portfolios. By 2011, students do not only work
with the portfolio method in the English classroom but in many other subjects as well. It
has proven to be the most individual form of documenting learmning and skills
development.

In more and more schools, portfolios are the basis of assessment for learning. It requires
a thorough introduction in the young learners' classroom as our students are not born as
autonomous learners. Parents need to know that the process is as important as the
individual products. The assessment of a student's performance is no longer based on
test results only but on the development of his overall skills.

In our workshop we will look at a range of sample tasks on the various CEFR levels and
will determine what other skills a student will need to be able to set up a good
performance. Also, we will find out which skills in dialogue pedagogies the teacher needs
to be able to coach the students.
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Research reveals that the social context in education can have an important influence on
motivation (see Ames, 1992). The motivational model posits that three social agents in

particular play a major role in influencing students' motivation: teachers, parents, and
the school administration. (Vallerand et al.)
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Deci, E. L. & Ryan, R. M. (2002), Handbook on Self-Determination Research, New York : The University of
Rochester Press.

Vallerand, R. J. et al. (1997), Self-Determination and Persistence in a Real-Life Setting: Toward a Motivational
Model of High School Dropout, Jounal of Personality and Social Psychology, Vol. 72, No.5, 1161-1176
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